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5. Staff Needs 

NEW OR REPLACEMENT STAFF  (Administrator, Faculty or Classified)1  

List Staff Positions Needed for Academic Year___’15 – ‘16__________ 
Please justify and explain each faculty request as they pertain to the goals listed in item 
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These requests are sent to the Business and Facilities Planning Council, but are not ranked. They are further reviewed as funding becomes available. 
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Rubric for Annual Instructional Program Review - Part I only  
Discipline:      Contact Person:  

Reviewer:              Average Score:  

Area of Assessment 0 
No attempt 

1 
some attempt 

2 
good attempt 

3 
 outstanding attempt 

1. Retention, success, and 
efficiency rates have been 
identified and reflected upon 

No attempt to list retention, 
success, or efficiency data 

Limited attempt to identify 
or  discuss identified data  

Clear attempt to identify and 
discuss identified data  

Substantial attempt to 
identify and discuss/interpret 
identified data 

2. There are annual goals for 
refining and improving 
program practices. 

No annual goals stated Limited/generic statement 
made regarding goal(s), 
lacks clarity or details 

Clear statement made 
regarding goal(s), includes 
details 

Well-defined statement made 
regarding goal(s), includes 
details, reasoning 

3. Activities identified that 
support annual goals; 
connections made between 
goals/activities and Retention, 
Success, Enrollment, and 
Efficiency data 

No attempt made to identify 
activities 

Limited/generic statement 
about activities; very limited 
attempt to connect to data 
from question 2 (where 
logical) 

Clearly stated activities that 
support the goal(s); clear 
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5. Have you shared your assessments, outcomes, improvements etc. with your discipline?  How?  If not, how do you plan to do so in the future? 

 
 
 

6. Did any of your assessments indicate that your discipline or program needs additional resources to support student learning?  If so, please explain. 
 
 
 

7. What additional support, training, etc. do you need in the coming year regarding assessment? 
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Scoring Rubric for Annual Program Review of Assessment (Part II only) 

Assessment Unit Name: ______________________________________                        Average score __________________ 

 0 1 2 3 
On-going SLO assessment 
and Loop-closing activity  

No evidence provided  
 
 
 
 

0 

Limited evidence of on-
going SLO assessment (1 
initial assessment, no loop-
closing)  
 

1 

Clear evidence of on-going 
SLO assessment (at least 1 
initial and or 1 loop-closing) 
 

2 

Clear and robust evidence 
provided of on-going SLO 
assessment (2 initial, and one 
loop-closing )  

 
3 

Attempts to improve 
student learning 

No indication of any changes 
made to any courses, and no 
clarification provided  
 
 
 
 

0 

No indication of any changes 
made to any courses and 
limited clarification 
regarding discipline 
standards  
 
 
 

1 

Evidence of an attempt to 



Theatre Arts 

Annual Program Review - 2015 

Assessment Report 

 

           W. Stevens 

Assessment          April 2015 

THE 3 – Traditional Face-to-Face       

Web-enhancement  

At the finish of the last academic year the Theatre Arts discipline began exploring the idea of re-
formatting the traditional sections of THE 3 to include web-enhancement as a tool for 
classroom management and student success.  As a result, major revisions and modifications 
have been made to all course materials and instructional methods, and the web-enhancement 
tool was fully implemented for the 14FAL semester.  With the exception of a few adjustments 
to make



THE 3 - Online 

Appropriate and Proficient Communication Practices 

The full-time Theatre Arts faculty participates on the Norco Distance Education committee and 
has been able to collaborate with other disciplines and online instructors in committee 
sessions, as well as otherwise as part of the network of committee participants.  Much of what 
is addressed in the committee meetings is directly applied to, or a result of, online instruction in 
the Theatre arts discipline itself.   

One issue that has been noted among colleagues who teach using the online format is the 
notion of appropriate, proper, and formalized communication within the virtual classroom 
setting.  Many students are accustomed to using a “texting” style of communicating with 
instructors and among themselves.  The Theatre Arts discipline holds a firm belief that not only 
should there be instruction regarding theatre and the arts, but also guidance and advice on 
becoming a successful student in the university setting, as well as in the professional 
atmosphere.  This involves suggestions, examples, and encouragement of correspondence 
within the online classroom that are, as mentioned, more formalized and less casual as is used 
with many smart-phone users for everyday communication.  This will help them both at 
present, and in the future with success and mutual respect in various settings. 

The format, for example, for class email correspondence is established as involving a greeting, 
proper grammar and punctuation, and a closing of some sort.  This is in contrast to simply 
stating a question or comment, single-sentence, texting-type style.  Students are so 
accustomed to the smart-phone way of communicating that knowing and then practicing this 
format, as opposed to never learning it, can only help with their educational and professional 
success in the future. 



Short-term vs. Full-term Success (online) 

Recently the Theatre Arts discipline has recognized a noticeable difference in the success rates 
of short-term (8 week, SUM & WIN intersessions), and full-term (16 week) sections of the 
online THE 3 courses.  Interestingly, the overall success rate regarding examinations, written 
coursework, final grades, and en 



 

SLO 1 

 

Demonstrate the fundamentals of scene work in a written text through exercises.  

 Critical Thinking - Recognize and assess evidence from a variety of sources 
 Breadth of Knowledge - Understand the basic content and modes of inquiry of the major 

knowledge fields 
 Application of Knowledge - Maintain and transfer academic and technical skills to 

workplace 

 

 

SLO 2 

 

Apply advanced stage fundamentals to the scene process.  

 Critical Thinking - Recognize and assess evidence from a variety of sources 
 Breadth of Knowledge - Understand the basic content and modes of inquiry of the major 

knowledge fields 

  

The Theatre Arts discipline held discussions (formal and informal) with other disciplines at 
the college in order to brainstorm and collaborate on assessment tools and techniques 
(Appendix I ).   

  

 The student success regarding these two SLOs was measured using the following methods: 

To begin, the students were given the assignment to choose a partner from the class with 
which to work and together they would research and select a short scene from a published 
piece of contemporary dramatic literature.  Upon selection, the students would prepare the 
scene in order to be able to work with the director/acting coach in the laboratory setting.  Prior 
to the lab work, fundamentals of acting technique learned in the prerequisite course (THE 32 – 
Acting Fundamentals: Theatre Games and Exercises) were reviewed in the lecture setting and 
the students were encouraged to directly apply those fundamentals to their present scene-
work. The main fundamentals that were to be applied were: 



2. Establishing a goal, in terms of your partner, to pursue within the scene. 
3. Exploring the tactics (both inductive and threatening) that will help you achieve 

this goal. 
4. Preparing a scene for performance.       

 

A theme, focus and title were established for this particular exercise: Banned, Challenged, or 
Prohibited Literature.  Each student eventually researched, analyzed, and prepared two 
separate scenes with this perspective and, following the laboratory technique work with the 
acting coach, the scenes were then organized and further rehearsed among the students with 
the goal of public performance.  Two performances were scheduled so that the students could 
compare and analyze their own separate performances.  One of the performances was also 
digitally recorded, and in a subsequent class session the students collectively viewed, discussed, 
and used critical thinking skills to analyze their own performances, as well as that of fellow 
classmates. 

During a class session following the public performance students were asked view the digital 
recordings and asked to rate (on a scale from 1 – 5) and respond (in sentence form) to their 
own performance using the following guidelines: 

 

1. How well did I establish a connection with my partner? 
2. How well did I establish a goal to pursue within the scene? 
3. How well did I explore the tactics, both inductive and threatening, that helped 

me achieve this goal? 
4. How prepared was I for this performance? 
 

 

The hard data for the exercise is in the process of being analyzed, but preliminarily the exercise 
seems a success for many reasons:  

 

1. The students gained research skills in terms of dramatic literature. 
2. The students were able to work with not only one, but two separate partners, 

thereby expanding their exploration skills even further. 
3. The individual scenes were worked technically and then further rehearsed 

exploring the idea of applying tactics to achieving a goal within the scene.  This 
process was repeated in the second scene so that a great deal of practical 
application was exercised. 



4. The students were able to perform not only once, but twice, and then critically 
evaluate their work in a subsequent class meeting using the digital recording.  
This type of objective criticism can be fundamental in the development of a 
young artist.   

 

In conclusion, it appears that the lecture and laboratory environment of the THE 32 course 
helps facilitate the instructional process of a course in Acting Fundamentals, as it allows 
students to intellectually learn the basic skills in actor-training, and then immediately apply 
them to practical acting classwork.  The Theatre Arts discipline feels that a bit more time and 
focus could be spent on certain skills such as the progressive approach to scene analysis and the 
practical application of certain fundamentals.  However, the discipline also notes the success of 
certain activities and exercises within the classroom laboratory environment that help prepare 
students for subsequent studies at a more advanced course level, for example in THE 34: 
Classical Acting and THE 5: Theatre Practicum.   

 

 

 

The Future 

 

The Theatre Arts discipline will continue the idea of ongoing assessment for all of its courses 
including THE 3 (online and traditional), THE 32, and THE 33 (acting technique).  With the ideas 
of student success and classroom efficiency at the focus, the discipline will re





 
 
Using digitally recorded samples of student scene-work that was publically performed in the 
Little Theatre have students and faculty use the concepts included in the rubric to rate their work, 
perhaps on a scale of 1 – 5, in terms of the selected acting fundamentals and SLOs. 
 
 
 
Students:  
 

�x How well did I accomplish the learning of the SLO?  
�x What did I learn about pursuing a goal within a scene and using tactics to accomplish it? 
�x What skills did I use to establish a connection with my scene partner?   
�x Did I use those skills correctly and efficiently? 
�x What will I do the next time to improve my performance? 

 
Faculty: 
 

�x How well did the student achieve this SLO? 
�x How are other SLOs affected by this outcome? 
�x How do the recordings serve as evidence? 
�x What to do the next time the course is offered. 

 
 

As part of the process include collaboration between faculty and students in regards to 
measuring the SLOs?  Measuring how well each individual student achieved certain skills from 
both perspectives.  I/she/he achieved the SLO within the lecture/laboratory learning 
environment.  Why or why not? 
 
Following classroom discussion of the exercise explore having students produce evaluation in 
paragraph form, as well.  Include how they applied the understanding of what they learn to the 
actual practical application. 
 
 
Using the recorded public performance as evidence, faculty to rate individual students on a scale 
of 1 – 5. 
 

�x Strongly achieved it. 
�x Adequately achieved it. 
�x Somewhat achieved it. 
�x Did not achieve it. 
�x Cannot measure.      

 
 
Following examination of the assessment process outcome, establishing goals by which the 
course can be improved to ensure adequate student achievement.  Because of the nature of the 



art-form, some students will naturally achieve the SLOs better and more completely than other 
students.  How do we make it uniform and yet effective for each individual student? 
 
 
 
 
 
 

 

Appendix II 

Below is an internet web-link to the digitally recorded scenes the students 
prepared: 

 

https://www.dropbox.com/s/xl068zk2hpjlxgf/Spring%202014%20Theater%20Skits.mov?dl=0 
 
  
  
During a class session following the public performance students were asked view the digital 
recordings and asked to rate (on a scale from 1 – 5) and respond (in sentence form) to their 
own performance using the following guidelines: 

 

1. How well did I establish a connection with my partner? 
2. How well did I establish a goal to pursue within the scene? 
3. How well did I explore the tactics, both inductive and threatening, that helped 

me achieve this goal? 
4. How prepared was I for this performance? 
 

 

The hard data for the exercise is in the process of being analyzed. 
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